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In carrying out its mission, the South Dakota Department of Education will ensure the
equitable participation of and appropriate educational opportsifidreall learners to the

fullest extent possible. State level activities and services funded by programs will be
accessible to all teachers, students, schools, and other participants with special needs. In
addition to activities and services provided hbg tepartment, state level commissions,
advisory committees, task forces and/or other groups will be representative of diverse
groups and populations within the state.
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Transition Services Liaison P sabiltiestotreaami ssi on:
their maximum potenti al in their transition

For an electronic copy @dditional copies of th&uide to PosBecondary
Disability Documentation please contact:

Bev Petersen
Transition Servies Liaison Project
811 E. 18 St., Dept. 21
Sioux Falls, SD 57103
Phone: 605-367-5330
Fax: 605-367-5327

Email: bev.petersen@state.sd.us

PLEASE SEE YOURUNIVERSITY, TECHNICAL INSTITUTE OR STATE SPECIAL
EDUCATION PROGRAMS STAFF FOR ADDITIONAL INFORMATION AND
ASSISTANCE. THIS GUIDE IS AVAILABLE IN ALTERNATIVE FORMA TS UPON

REQUEST.
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|. Disability Documentation

Introduction

South Dakotaeducators ipreK-12 and postsecondainstitutions, as well as disability services
professionals in state agencies serving students, have expressed a need for guidance related to documen
of disability for adolescents and adults continuing their education after high school.
This guidewill assist all organizationt determire their rolesandto assisstudents with disabilities who
enroll in postsecondary educatitinobtain needed documentati@ach partner in KL2 and postsecondary
has a role in disability documentation.
This Guide provides the following:

1. Summary of Applicable Laws

2. Guiding Principles for Disability Documentation

3. Elements of Proper Documentatiorof the Disability

4. Resources Websites

5. Appendices that includes the following document€Copy of SD High SchoolExit Survey,

Types ofRecords Parents Should KeepLetters showing Documentation History, and

Summary of Performance example

The guide is intethed to improve the quality and usefulness document ati on arfdiost u
create improved communicatietween K12 schools and postsecondary education regarding transition
plannirg to postsecondary education.

Procedures, guidelines, and practices for documenting disabilities and establishing appropriate

accommodations for students may vary from distddistrict. Educators who want to locate and provide



appropriate information for students as they progepsstsecondary educatioften do not know the
information that is required:he guide is intended improve the consistency and quality of do@mtation

statewide, andeal with documentation issues across all areas of disability.

Currently there are no federal standards on documentation of disability at the postsecondary level.
Documentation requirements and practices are determined by iradipolstsecondary education

institutions. This guide may be used to support the devedopand implementation of institutionadlicies.



[I. Summary of Applicable Laws

There are three principal federal laws which affecivildials with disabilities transitioning from high
school to possecondary environments of work and/or education. In addition, there are state statutes whict
have an impact on this group.

Thelndividuals with Disabilities Education Act (IDEA) is the £deral special education law. Initially
passed in 1975, it places an affirmative obligation on school districts to locate, identify, and serve children
with disabilities from age 3 through 21 or high school graduation. IDEA provides federal fundihgatssc

to provide services to children with disabilities.

IDEA applies only to individuals who meet the criteria for one or more specific conditions or impairments
and who, because of the impairment, require special education and related servicese@matiah is

specially designed instruction to meet the unique needs of an individual with a disability. ldentification of
eligibility is made by a group of people including the parents or adult pupil, special education teacher(s),
regular education teber(s) and others with knowledge of the individual. There are procedural safeguards t
protect the rights of these persons and ensure school compliance with the obligations established by IDEA

School districts are required to provide a free approppiaiidic education (FAPE) to each child with a
disability. FAPE is defined by an individualized education program (IEP), which must be reviewed and
revised at least annually. The IEP contains measurable annual goals, with short term objectives and
benchmaks, a statement of the special education and related services to be provided to the child, and
beginning no later than the first IEP to be in effect when the students turns age 16, or younger if determine
appropriate by the IEP team, statements relatirigansition to life after high school.

South Dakota law incorporates the provisions of IDEAsAdministrative Rules of South Dakota (ARSD)
at 24:05. State law mirrors federal law. IDEA and state special education law are enforced by the South
Dakota Department of Education.

The Americans with Disabilities Act (ADA) and Section 504 of the Rehabilitation Act of 1973 (8504)

differ significantly from IDEA. They are civil rights legislation. The focus of each is to prohibit
discrimination on the basaf disability. Section 504 applies to entities that receive federal funds, including
high schools, colleges, and universities. While the basic prohibition against discrimination on the basis of
disability is the same under the ADA and 8504, the ADA&hbroader coverage. It is not limited to only
those organizations and institutions that receive federal funds.

Unlike the IDEA, the ADA and 8504 do not provide funding for accommodations and services. Some
individuals in public school may not be eligghlinder IDEA but may be protected by 8504 and the ADA.

Section 504 and the ADA prohibit discrimination
ot herwise qualified individual with aydeexdubedl! i t
from the participation in, be denied the benefits of, or be subjected to discrimination under any program or
activity receiving federal financi al assistance
i ndi vi dualaplysical ofimenta) imgaiarent which substantially limits one or more of such
personbs major | ife activities; (iri1) has a reco
i mpairment. 0



Major | ife activities fmeamnaneffsumetlifgnpesd oh ma ang

seeing, hearing, speaking, breathing, | earning,
access, or participation in, the program or activity for which accommodations are soutyeteduicational
environment, the major life activity most considerekk&ning The individual 6s 1ir

affect learning in such situations.

Title 11 of the ADA (which is the tidudlifgedinbdividual c o
is a person with a disability who meets the essential eligibility requirements for the program or activity
offered by a public entity. The essential eligibility requirements will depend on the type of service or activity
invol ved. 0

There isnot an obligation under ADA and 8504 for pesicondary institutes to actively seek out individuals
with disabilities. Therés an obligation to ensure that programs and services of the school, college, or
university are accessible to the indivadlwith a disability. This can be an issue of providing physical
accessibility or providing aids and services to enable the individual to benefit from the program.

The individual with a disability is required to make the Disability Services offideegtdstsecondary

institute aware of the existence of a disability. When the Disability Services coordinator becomes aware tt
an individual has a disability, they determine the accommodations that will be provided. The Disability
Services coordinator Wiusually request documentation supporting the current existence of a disability and
its impact on the individual. The student is responsible for providing the needed documentation.

When an individual with a disability disagrees with the sufficiencgppropriateness of the

accommodations provided, there are procedures within the postsecondary institutes and through external
enforcement to appeal the decisions of the institution. Enforcement of 8504 is done by the Office for Civil
Rights (OCR) of the 5. Department of Education. The ADA is enforced by the U.S. Department of
Justice.



[ll. Guiding Principles for Disability Documentation

The following guiding principles are intended to provide a framework to assist educational prafisssnd
students in gathering sufficient disability documentation to establish eligibility for disability services at any
South Dakotgostsecondary institution.

Background

An individual is covered under the Americans with Disabilities Act (ADA) andi@e&04 of the

Rehabilitation Act when the individual has impairmentthat substantially limits a major life activity. In an
academic setting, the disorder must substanti al
associated witkearning and/or demonstration of specific skills or knowledge. These activities may include
but are not limited to reading, writing, netking, listening, seeing, tettking, performing manual/motor
based skills, class attendance, or participationboratory activities.

Unlike the K12 system, postsecondary institutions do not have an affirmative duty to identify students with
disabilities. Rather, students are responsible for disclosing the presence of a disability, providing adequate
disability documentation to the institution, and requesting accommaodations in a timely manner. They also a
responsible for abiding by the accommodation procedures of the specific institution in which they are
enrolled.

The purpose of disabilityelated accommodains also changes in a postsecondary setting. The educational
institution becomes responsible for providegual access to all the institutions, programs and sefvices
rather than meeting an obligation to provide a free and appropriate education (A&Bd&Hmodations are
customized for each student to the extent that the specific impact of the disability is appropriately
accommodated. Postsecondary disability service providers are responsible for assessing eligibility for
services that provide equal accesgducational activities. This assessment has three compatisatslity
documentation, accommodation histaapd anintake process with the disability services office.

Disability Documentation
Students must provide written documentation that astedd that a disabilitgurrently exists and
substantially limits one or more basic life activities. Disability documentation shall:

A. Adequately verify the nature and extent of the disability in accordance with current professional
standards and techniques

B. Be prepared by an appropriately licensed clinical or educational professional(s) familiar with the
history and functional implications of the impairment. Reparistbe on letterhead, typed, dated
and signed.

C. Provide evidence of current impairmestwell as a historical record of impairment when
appropriate. This information maye gleaned from the student academic redbsit IEP or 504
document, and must contain the latest evaluation data, including a psychological and other relevan
evaluationdata reports. If the student is a qualified SSI recipient, this information will also be helpful
supporting documentation.



The student or legal guardian must contact their home school district and submit a written request
that a copy of all this informatn be forwarded to the postsecondary institute from which they are
requesting service§SeeAppendix documen A CO0 f or sample student |
sample letter from special education director outlining history of student evaluation yesults.

D. Clearly link the functional limitation(s) to the individual student's specific accommodation request(s)
The report shall explain and document via formal and informal assessment how the requested
accommodati on miti gat e sdisabhiteonithengpecificttaslkoof activitye i n
(e.g., how extended time on an exam accommodates the impact of attention deficit disorder; how a
learning disability interferes with noetaking skills such that a classroom ntdker is needed.)
Additionally, the report should consider the impact of the disability and the need for the requested
accommodatiom a postsecondary educational settifilgis information is provided to each student
upon graduation in the AS\Seenppendiddoofc uRreernfto rinkadn
sample Summary of Performance document.)

Associate the evidence from the studentos as
accommodations are individually determined, a generic list of accommodations that may or may not
be appropriate for the individual student shoogdavoided.

E. When a student has multiple disorders, sufficient information confirming the presegahof
disorder is needed as well as any relevant information regarding how the disorders types may intere
to warrant the requested accommodation.

In summary, students should have the following documentation to share with the Disability Services
office:
e |EP or 504 form
Psychological evaluation report
Other relevant evaluation data reports
SSl recipient infamation, if applicable
Summary of Performance document
Information about any additional or-existing disabilities

Accommodation History

The studentdés record of accommodation plays an
highschoolMany peopl e use the terms fimodificationso
it is important to note that these two terms have significant differences, especially when pertaining to
accessing postsecondary services.

A modification is a change in the contentwhatis learned or tested which is necessary to provide access
for a student with a disability to participate and demonstrate what he/she knows and can do. A modificatiol
fundamentally alterthe standard or expectations.




An accommodationis a change ilmowthe content is learned or tested, but does NOT fundamentally alter or
| ower the standard or expectations. It 1is nAl eve

An accommodation history provides helpful information about those servicesaemehmodations that have
positively affected the student 6s cancbnticuatobeon. Ma
provided in college. These accommodations typically include extended test time, audio presentation of
reading materials, sign lgnage interpreters, assistive listening devices, adaptive computer technology, etc.

Because the educational goals and objectives of IDEA differ from the ADA and 8Section 504, students
may also receive accommodations in high school that are not appropriate cannot be provided

through disability services in college settingée.g., operbook exams, clarification of test questions,

modified assignments). Knowing prior to enroliment that an accommodation will not be maintained can
assist students in developialternative and additional skills needed to be successful in college. Conversely,
when a student requests an accommodation in a postsecondary setting but has not received that
accommodation in high school, the supporting documentation needs to bellsgeeaiain substantiating

the need.

Intake Process with Disability Services

Information from the student regarding the substantial limitation in a major life activity is typically gathered
during ameetingwith disability services staff in the yeanqr to enrolimentThe student is responsible for
arranging this meeting to begin their intake proc&hs. purpose of the meeting is to review the areas in
which the student feels the disability or disabilities have created interference and to learn abdue st u
opinions regarding the accommodations that have proved necessary and beneficial in high school. It is als
an opportunity for students to gather information about campus policies and procedures regarding disabilit
serviceqtip: obtain andkeep the college catalagh addition, the intake process immediately affords an
opportunity for students to take responsibility for and ownership of their educational experience, a critical
component in managing a disability at the postsecondary level.

Postsecondary service providers niegyinvited toparticipate in transition planning meetings while the
student is still in high school in order to share information about available services and facilitate a
coordinated transition.

Students are encouralj® contact postsecondary institutions as early as ninth grade to learn more about
admission requirements, disability services and the array of educational opportunities available to them as
individuals with disabilities.



IV. Elements of Proper Documentation of the Disability

Along with the previous section on theii@ing Principlesof Documentation, the following elements of

proper documentation are provided to assist school personnel andsingdanning for thelisability
documentatiomequiredt o be el i gible for disability service
or 504 Plan is considered helpful to establish a history of disability, but sometimes is not sufficient to
document a disability or to determine the appropaatelemic accommodations at the postsecondary level.
Studentsnayneed to seek a current assessment from practitioners in their area of disability. Students are
advised to contact the disétyi services office at the pascondary institution of theshoice in order to
determine specifidisability documentation requirements.

The elements most common to proper documentation are described by disability category, e.g., Learning
Disability, Attention Deficit/Hyperactivity DisordeNision LossBlind/Low Vision, etc. For all categories,
documentation requires evidence to support each accommodation request.

Documentation submitted must:

e Be appropriate to verify eligibility according to the ueg@ments of the institution the studgars
to attend ad the requirements of relevant laws.

e Demonstrate the current substantial impact on one or more major life activities

e Provide current evidence to support the request for accommodations, academic adjustments and c
auxiliary aids

When students are planniog attending postsecondary institutiaghnis recommended they:

e Check with individual postsecondary institutions $pecific requirementger disability category for
required documentation

e Arrange to get updated psyckducational testing done, if rae, before requesting
accommodations at the pestcondary level

e Keepanorgoi ng portfolio of educational and medi
Types of Records Parents Should Keep.)




Attention Deficit/Hyperactivity Disorder

Practitioners Who Can Provide a DiagnosisCertified SchooPsychologist, Licensed Psychologists,
Licensed Clinical Psychologists, Psychiatrisisensed Professional CounseMental Health (LPEMH),
and other appropriately trained medical doctors.

Recency of Documentation: ADHD is a condition that can manifest itself differently as people age.
Therefore, it is generally recommended that a current evaluation be conducted that includes the items liste
below. Students are advised to check with the-pesondary institution that they plan to attend in order to
determine the required date of documentation.

Contents of Documentation:

1) A specific diagnosis that conforms to tt@rentDiagnostic and Statistical Manual (DSM) of the
American Psychiaitt Association for Attention Deficit Disorder, with or without hyperactivity.
Symptoms of AD/HD that were present in childhood and the current symptoms that have been
present for at least the past six months and that impair functioning in two or mogssgtiy.,
school, work, home) must be identified.

2) Current functional limitations on major life activities resulting from the Attention Disorder. These
may include but are not limited to:
u Cognitive functioning
Academic skill levels
Behavioral functiaing
Learning
Social functioning

cCccc

3) Evidence to support the functional limitations statements made in #2. This may include but is not
limited to:

U Aptitude/ Cognitive abilityAssessed using a standardized test such as
theWechsler Adult Intelligencecalei FourthEdition or a similar
instrument

U Academic Achievement: Tests of Reading, Writing and Math Skills
measured by standardized and comprehensive individual achievement
tests such as th&oodcockJohnsoriThird Edition theWechsler
Individual Achievement Test Il or other similar tests

U Standardized rating scales designed to measure attention, impulsivity,
and hyperactivity such as the Connors 3, or other similar measures

U Clinical observations/interview

U Teacher observations




4) Recommended Acconodations. All accommodations should be directly related to functional
limitations listed in #2. The rationale for each recommendation should be contained in #3 above.

5) Recommendations for other supports, strategies or services that may benefivitheaind a
higher education environment. This includes suggestmribe use of assistive technologmw the
use of medications mafleviatesymptoms of the attention disorder as well as any other
recommended interventions such as counseling ssrvice

6) Other pertinent diagnoses or recommendations for other evaluations that may be needed.

1C



Per vasi

ve Devel opment al Di sorders (incl u

Disorders, and others)

Practitioners Who Can Provide a Diagnosis:LicensedPsychologis, Licensed Clinical Psychologists,
Psychiatristsrelevantly trained medical doctoisr aschool baseteam trained and experienced in the
diagnosis and educational evaluation of persons with autism

Recency of Documentation:If documentation of an Autism Spectrum Disorder by a recommended
practitioner has been established during the time that the student attet@extikool, that diagnosis will
generally be sufficient. However, a description of¢heent functional limitations of the disordghould be

provided.

Contents of Documentation:

1) A specific diagnosis that conformsttee currenDSM (Diagnostic and Statistical Manual of
Mental Disorders). A r i t eri a f or Aut i srPRervagive Pavelogmentdl s S
Disorderi Not Otherwise Specified.

2) Current functional limitations on major life activities resulting frdra Autism spectrum
disorder.These may include but are not limited to:

i

.

N

A diagnostic instrument specifically develoged the evaluation of students with autism
such as the ADOS (Autism Diagnostic Observation Schedule) or a similar instrument
Communication or Language Skills

Social Interaction

Restricted, repetitive and/or stereotyped patternstudber, interests or éwities

Sensory functioning, especially sensitivity to environmental conditions that may be
present in the educational setting

Motor planning

3) Evidence to support the functional limitations statements made in #2. This may include but is nc
limited to:

U Aptitude/ Cognitive abilityAssessed using a standardized test such as the
Wechsler Adult Intelligence Scail€-ourthEditionor a similar instrument

U Academic skill levels, especially if student has received accommodations for

academic skill levels in theast assessed using individually adistered,

standardized measures

Standardized tests of language skills

Clinical observations/Interview

Teacher observations

Research based checklisfscharacteristicselated to autisrspectrum disorder

c-CcC-C:C:

4) RecommendeAccommodations. All accommodations should be directly related to functional
limitations listed in #2. The rationale for each recommendation should be contained in #3 above.

11



5) Recommendations for other supports, strategies or services that maytheneélividual in a

higher education environment. This includes suggestions for the use of assistive technology, how t
use of medications may alleviate symptoms of the autism spectrum disorder as well as any other
recommended interventions such as celing services or occupational therapy.

6) Other pertinent diagnoses or recommendations for other evaluations that may be needed.

12



Cognitive Disability/Mental Retardation

Practitioners Who Can Provide a DiagnosisCettified SchoolPsychologist, Licensed Psychologists,
Licensed Clinical Psychologists, or other relevantly trained professionals.

Recency of Documentation:If a diagnosis of Cognitive Disability by a recognized practitioner has been
well established durgnthe time that the student attended Xschool, that diagnosis is generally sufficient.
However, current academic achievement data, adaptive skills and a description of the current functional
limitations of the diagnosis should be provided.

Contents d Documentation:
1) A specific diagnosis that conformsttee currenDSM criteria for Mental Retardation.
2) Current functional limitations on major life activities resulting from the Cognitive Disability.
These may include but are not limited to:
U Cognitivedevelopment

[ eI e ent-EN et e

Receptive and expressive language
Academic skills

Adaptive and/or seltare skills
Motor skills

Social functioning

3) Evidence to support the functional limitations statements made in #2. This may include but is no

limited to:

i
N
i

Aptitude/ Cognitve ability.: Assessed using a standardized test such as the
Wechsler Adult Intelligence ScaleFourthEdition or a similar instrument
Academic Achievement: Tests of Reading, Writing and Math Skills Measured
by standardized and comprehensive individualewdment tests such as the
WoodcockJohnsornThird Edition theWechsler Individual Achievement
Testi 1l or other similar tests

Adaptive Functioning: Measured by standardized checklists such as the
Adaptive Behavior Assessment System or similar test

Standardized tests of expressive and receptive language skills

Teacher observation

Clinical observation/interview

4) Recommended Accommodations. All accommodations should be directly related to functional
limitations listed in #2. The rationale for da@commendation should be contained in #3 above.

5) Recommendations for other supports, strategies or services that may benefit the individual in a
higher education environment includisgggestions about how specific effects of the disability may
be acommodated through the use of assistive technology.

6) Other pertinent diagnoses or recommendations for other evaluations that may be needed.

13



SpecificLearning Disability

Practitioners Who Can Provide a Diagnosis:Certified SchooPsychologist, LicensedPsychologists,
LicensedClinical Psychologists, and other relevantly trained professionals.

Recency of Documentation:There is significant variation in pesecondary requirements for the
documentation of learning disabilities. Some institutioilsrequire recent intellectual testing with an
adultnormed standardized test. Others will accept historical information if intellectual ability was well
documented during the-K2 years.In all cases,nformation regarding academic achievement and
information processing skills needs to be current in order to establsbpriate academaccommodations
at the postsecondary level

Contents of Documentation:

1) A diagnosis of Specific Learning Disability that conformngeflects the elements the awrrent
DSM criteria. The diagnosis must address exclusionary factors such as status as an English
Language Learner or insufficient instructional opportunitigefer to the documentation
requirements of each institution of higher education for additidetails or their websites on pages
20-21.

2) Current functional limitations resulting from the Specific Learning Disability. These may include
but are not limited to:

U Cognitive ability

U Academic skill development

U Receptie or Expressive language skills

3) Evidence to support the functional limitations statements made in #2. This may include but is no
limited to:

U Aptitude/ Cognitive abilityAssessed using a standardized test such as the
Wechsler Adult Intelligence ScaleFourthEdition or similar ingrument.

U0 Academic Achievement: Tests of reading, writing and math skills measured
by standardized and comprehensive individual achievement tests such as the
WoodcockJohnsonThird Edition theWechsler Individual Achievement
Testi 1l or other similar tsts

U Standardized tests of expressand receptive language skills

U Teacher observation

U Clinical observation/interview

4) Recommended Accommodations. All accommodations should be directly related to functional
limitations listed in #2. The rationaler each recommendation should be contained in #3 above.

5) Recommendations for other supports, strategies or services that may benefit the individual in a
higher education environment, includisgggestions about how specific effects of the disability ma
be accommodated through the use of assistive technology.

6) Other pertinent diagnoses or recommendations for other evaluations that may be needed.

14



Emotionally Disturbed /Severe Emotional Disturbance

Please Note--Severe Emotional Disturbance, knowrSouth DakotgdPK-12) asEmotionally Disturbed
does notequire a mental health diagnosis at the 2Kevel. In post secondary, the student magve a
specificmental disorder as listed in tharrentDiagnostic & Statistical Manual of Mental Disorden order
to be eligible fomccommodationsEligibility documentation under IDEA may not always reflect required
diagnosis undethe DSM.

Practitioners Who Can Provide a DiagnosisLicensedPsychologist, Licensed Clinical Psychologists,
LicensedProfessional Counseldviental Health Psychiatrists and other relevantly trained medical
personnel

Recency of Documentation:Because Psychological Disabilities may manifest themselves differently as
people age, it is recommended that a diagnosis and destigp functional limitations be made that
describes the current impact of the disability.

Contents of Documentation:

1) A specific diagnosis that conformsdarrentDSM criteria for a specific psychological disorder.
The diagnosis should also lisetpecific symptoms and severity of symptoms that are currently
present.

2) Current functional limitations resulting from the specific psychological disorder. These may
include but are not limited to:

U Cognitive functioning

U Behavioral functioning

U Ability to learn

U Social functioning

3) Evidence to support the functional limitations statements made in #2. This may include but is nc
limited to:

U Teacher observation

U Clinical observation/interview

U Standardized checklists scales of emotional functioning

4) Recommended Accommodations. All accommodations should be directly related to functional
limitations listed in #2. The rationale for each recommendation should be contained in #3 above.

5) Recommendations for other supports, strategies or sermatanay benefit the individual in a

higher education environment. This includes suggestions for the use of assistive technology, how t
use of medications may alleviate symptoms of the psychological disorder as well as any other
recommended interventiossich as counseling services.

6) Other pertinent diagnoses or recommendations for other evaluations that may be needed.

15



TRAUMATIC BRAIN INJURY

Practitioners Who Can Provide a Diagnosis:Licensed PsychologistBleuropsychologistor medical
doctos with expertise in the area of Traumatic Brain Injury.

Recency of Documentation:If residual effects of the Traumatic Brain Injury are stable, then the original
diagnosis along with recent documentation of the current effects of the TBI is needed.

Contents of Documentation:

1) A specific diagnosis of Traumatic Brain Injury.

2) Functional limitations on major life activities as a result of the brain injury. These may
include, but are not limited to:
0 Cognitive ability

u

[ - enHEN antEN et et

Memory
Attention

Emotional/behavioralinctioning
Motor ability
Sensory impairments

3) Evidence to support the functional limitations statements made in #2. This may include
but is not limited to:

u

i
i
i

Aptitude/Cognitive Ability: Assessed utilizing a standardized test such
as theWechsler Adult Intbigence Scalé FourthEdition or a similar
instrument

Academic Achievement: Tests of reading, writing and math skills
measured by standardized and comprehensive individual achievement
tests such as th&oodcockJohnsoriThird Edition theWechsler
Individual Achievement Te$tll or other similar tests

Tests of Information Processing including attentimemory, executive
functioning

Receptive and Expressive Language: Assessed using standardized
measures of receptive and expressive language ability

Teacher observation

Clinical observation/interview

Standardized checklists scales of emotional functioning

4) Recommended Accommodations. All accommodations should be directly related to functional
limitations listed in #2. The rationale for eachommendation should be contained in #3 above.

5) Recommendations for other supports, strategies or services that may benefit the individual in a
higher education environment includisgggestions about how specific effects of the disability may
be accommdated through the use of assistive technology.

6) Other pertinent diagnoses or recommendations for other evaluations that may be needed.

16



PHYSICAL DISABILITY/OTHER MEDICAL CONDITION

Practitioner Who Can Provide a Diagnosis: Licensed Physiciaggwith expertise in the area of disability,
(i.e. Neurologist, Orthopedist, Psychiatrist)

Recency of Documentation:If the physical disabilit or other medical condition &able, then the original
diagnosis along with recent documentation of the current ingbalee condition is needed. physical
condition isunstable, it is best to provide documentation that is as close as possible to the date that
accommodations are requested, usually within the last six months.

Contents of Documentation:
1) A specificmedical diagnosis.

2) Functional limitations on major life activities as a result of the physical or medical condition.
These may include but are not limited to:
U Limitations onfunctionalactivity such as walking, sitting, reaching, etc., should be
as dediled as possible.
U Fatigue
U Ability to physically attend classes
U Cognitiveimpact due to medical treatment

3) Evidence to support the functional limitations statements made in #2. This may include but is nc
limited to:
U Teacher observation
U Clinical observatn/interview
U Physical Therapy or Occupational Therapy Evaluation or Report
U School Nurse Report

4) Recommended Accommodations. All accommodations should be directly related to functional
limitations listed in #2. The rationale for each recommendationl@tie contained in #3 above.

5) Recommendations for other supports, strategies or services that may benefit the individual in a
higher education environment. This includes suggestions for the adapifve equipment and

assstive technology. Also disisshow the use of medications maffect impairments or functional
abilities and hovany sde effects from medicatomay i mpact the student 0s
adequately in the posecondary setting.

6) Other pertinent diagnoses or recommendationsther evaluations that may be needed. This
should also include any anticipated changes
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HEARING LOSS/DEAF/HARD OF HEARING

Practitioners Who Can Provide a Diagnosis:Licensed Audiologists, and similarly trained medic

professionals.

Recency of Documentation:If hearing is stable, a statement to that effect and the most recent
documentation is usually sufficient. If hearing is not stable, documentation should be as close as possible
the date that accommodatsare requested, usually within the last six months.

Contents of Documentation:

1) A specific designation as deaf or hard of hearing.

2) Functional limitations on major life acthes as a result of being deaflward of hearing. These
may include but argot limited to:

i
i
i

Communi@tion
Receptive ad/or Expressive language skills
Academic skill development

3) Evidence to support the functional limitations statements made in #2. This may include but is no

limited to:
i
i
i

i

i

i
N

Audiological results

Age of onset

Aptitude/Cognitive Ability: Assessed using a standardized test such as the
Wechsler Adult Intelligence ScaleFourth Editionor a similar instrument
Academic Achievement: Tests of reading, writing and math skills measured
by standardized and comprehensiwividual achievement tests such as the
WoodcockJohnsonThird Edition theWechsler Individual Achievement

Testi 1l or other similar tests

Receptive and Expressive Language: Assessed using standardized measures
receptive and expressive languaggitgb

Clinical observation/interview

Teacher observation

4) Recommended Accommodations. All accommodations should be directly related to functional
limitations listed in #2. The rationale for each recommendation should be contained in #3 above.

5) Recanmendations for other supports, strategies or services that may benefit the individual in a
higher education environmemgcluding suggestions about how assistive technology may be used.

6) Other pertinent diagnoses or recommendations for other evalsisttiat may be needed.

18



VISION LOSS/BLIND/LOW VISION

Practitioners Who Can Make the Diagnosis:Optometrists, Ophthalmologists, Vision Specialists, or other
relevantly trained professionals.

Recency of Documentation:If vision is stable, a statesnt to that effect and the most recent documentation
is usually sufficient. If vision is not stable, documentation should be as close as possible to the date that
accommodations are requested, usually within the last six months.

Contents of Documentaton:
1) A specific degynation as Blind or Low Vision

2) Functional limitations on major life activities as a result of being Blind or having Low Vision.
These may include but are not limited to:
U Impact on ability to utilize standard educational materials.
U Orientation and mobility
U Academic achievement

3) Evidence to support the functional limitations statements made in #2. This may include but is no

limited to:
i
i
i

i

i
N

Results of vision testing

Age of onset

Aptitude/Cognitive ability: Assessed using a standardiestduch as the
Wechsler Adult Intelligence ScaleFourth Editionor a similar instrument
Academic Achievement: Tests of reading, writing and math skills measured
by standardized and comprehensive individual achievement tests such as the
WoodcockJohnsonThird Edition theWechsler Individual Achievement

Testi 1l or other similar tests

Clinical observation/interview

Teacher observation

4) Recommended Accommodations. All accommodations should be directly related to functional
limitations listedin #2. The rationale for each recommendation should be contained in #3 above.

5) Recommendations for other supports, strategies or services that may benefit the individual in a
higher education environmemcluding suggestions about how specific effeatt the disability may
be accommodated through use of assistive technology.

6) Other pertinent diagnoses or recommendations for other evaluations that may be needed.
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V. WEBSITES FOR DISABILITY DOCUMENTATION |NFORMATION
AT SOUTH DAKOTA POST-SECONDARY INSTITUTES

South Dakota has six public colleges or universities and four technical institutes. Together, the South Dakc
Board of Education, Department of Education and local school board govern the technical institutes. The
South Dakota Board of Regsrgoverns the college and university system.

Many colleges and universities have information about disability services and required documentation on

their websites. The following web addresses show the location for available information for each of the
universities, technical institutes, private colleges, and Native American tribal institutions in South Dakota.

State Universities of South Dakota

Black Hills State University . . . ............ http//www.bhsu.edu
Dakota State University . . ............... http://www.dsu.edu
Northern State University . . .............. http://www.northen.edu

South Dakota School of Mines & Technology . http://www.sdsmt.edu

South Dakota State University . . .......... http://www.sdtateedu

University of South Dakota http://www.usd.edu

South Dakota Technical Institutes

Lake Area Technical Institute . . . . ........ http://www.lati.tec.sd.us

Mitchell Technical Institute . . ............ http://www.mitchelltech.com
Southeast Technical Institute . . . ......... http://www.southeasttech.com
Western Dakota Technical Institute . . .. ... http://www.westerndakotatech.org
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South Dakota Private Colleges

AugustanaCollege . . .................. www.augie.edu

Colorado Technical University . .. ........ www.sf.coloradotech.edu

Dakota Weleyan College . . .. ........... www.dwu.edu

Kilian Community College . ............. www.kilian.edu

Mount Marty College . . .. .............. www.mtmc.edu

National American UniversitYy RC . .. ... ... www.rapid.national.edu

National Ameri@an University- SF ... ...... www.national.edu/SiouxFallscampus
Presentation College . .. ............... www.presentatin.edu

University of Sioux Falls . . . ............. www.usiouxfalls.edu

South Dakota Native American Tribal Institutions

Lower Brule Community College . . ....... www.lbce.cc

Oglala Lakota College . . ............... www.olc.edu

Sinte Gleska University . . .............. www.sintegleska.edu
SissetoAWahpeton College . .. ........... WWW.SWC.tc

South Dakota Public Higher Education Centers

Capital University Center . . ............. WWW.cucpierre.com
Higher Education Centaest River .. ... ... www.bhsu.edu/education/hec
University Center (formerly USDSU) . . . ... www.sduniversitycenter.org
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VI. RESOURCE WEBSITES

AHEAD-Association on Higher Education
http://www.ahead.org

American Psychological Association
WWW.apa.org

Educational Testing Service (ETS)
http://www.ets.org

Equal Employment Opportunity Commission
(EEOC)

http://eeoc.gov

DBTAC Rocky Mountain ADA Center
http://www.adainformation.org/

HEATH Resource Center
http://www.heath.gwu.edu/

Job Accommodation Network (JAN)
http://janweb.icdi.wvu.edu

NationalAssociation for Adults with Special Learning Needs
http://www.naaslIn.org/

National Secondary Technical Assistance Center
www.nsttac.org

National Center for Secondary Educat&nd Transition
http://www.ncset.org/

Office of Civil Rights, edpubs document Bostsecondary Students with Disabilities
http://www.ed.gov/abut/offices/list/ocr/transition.html

South Dakota Board of Regents
www.sdboredu

South Dakota Department of Education
www.doe.sd.gov

South Dakota Division of Rehabilitation S&es
www.dhs.sd.gov/drs/
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South Dakota Services to the Blind and Visually Impaired
www.dhs.sd.gov/sbvi/

US Department of Education, Office of Disability EmploymBoticy
www.dol.gov/odep

US Government Disability Information
www.disabilityinfo.gov

US Office for Civil Rights
http://www.ed.gov/offices/OCR

South Dakota Assistive Technology Progré@akotalink
http://www.dakotalink.tie.net
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VII. Appendices



A. Copy o f South Dakota High School Exit Survey

SPP Template — Part B (3) South Dakota
State

2006/ 2007 Post School Status of Special Education
Graduates, SD Department of Education Indicator
#14

(Appendix A)

Note: Teacher will complete this prior to student’s exit from High School and send information to
secured DOE/SE P website, Pierre, S.D.

1. Graduate’s First Name:

2. Middle Name (optional):

3. Last Name:

4. SIMS#

Note: Include the student’s name whether they graduated from high school with a diploma, certificate of
completion, aged out, dropped out or exited in an optional manner.

5. Address:

6. Birth Date: (Month/Day/Year) / /

7. Telephone #: 8. Cell# 9. e-mail

10. School District: 11. High School:

12. Exit Status: [ (1) Regular Diploma [ @) Agedout [ 3) Certificate of Completion (Not
offered in SD)

[0 ) Graduated with other Diploma [GED] [ ¢s5) Dropped out

O ) Other

(INOTE. Students meeting gradtiation reguirements shauld be marked "diploma. “ Students exiting without a diploma at
age 21 shouid be marked 'aged out. ”}

13. Gender: [ yMale [O @) Female

14. Race/Ethnicity: (Sefect one)




SPP Template — Part B (3)

South Dakota

State
O M | Asian O | ( | Native Hawaiian/Pacific Islander
O | @ | Black/African American O | & | White
O | ® | Hispanic/Latino American O | ™ | Two or more races
O | @ | American Indian/Native Alaskan | [J | (® | Not disclosed

15. Disability: (Refer to fist below & write in the disability status/code,)

01 — Emotional/behavioral disability 07 — Multiple disabilities 12 — Communication disorders
03 — Orthopedic impairments

04 — Health impairments

05 — Specific leamning disabilities
06 — Mental retardation

08 — Deafness
09 — Hearing impairments 14 — Traumatic brain injury
10 — Visual impairments

11 — Deaf-Blindness

13 — Autism

From the Transition Plan in the final IEP, please obtain answers to #16 and #17.

16. Anticipated post school outcome(s): (Check all that apply.)

O | O | University/4-year college O | 4 | Supported employment | [] | (% | Leftblank

O | @ | Community/2-year college O | © | Military O | (10 | Not applicable
O | @ | Vocationaltechnical college | [0 | ™ | Supported living O | 4D | Other:

O | @ | Employment O | ® | Independent living

17. Which of the following linkages with adult services were recommended for the student at
graduation? (Check aff that apply.)

(0

Division of Vocational Rehabilitation

(5) | Mental health

@

Division of Developmental Disabilities

® | Adjustment Training Center

©)]

Disabled Student Services (college)

(M) | Not applicable

O(Ojo|0o

Q)]

Social Security (SSI/SSDI)

O(Ojo|a

(3 | Other:

18. Did this student talke the most recent statewide assessment (during junior year—or if student dropped out before junior year, during eighth
orade)? Read each line 13ato 13e and enter one of the following codes:

O(1)Yes [ (2) No

[J (13a) Regular assessment with no accommodations

O (3) Don’t know

[ (13b) Regular assessment with accommodation

[ (13¢) Alternate assessment against grade level achievement standards (Not available in SD for 06/07)






